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Abstract: Many Philippine schools overseas encounter unyielding challenges, with the irresistible majority of teachers 
getting outstanding ratings, making it challenging to classify which teachers are genuinely exceptional. In specific instances, the 
evaluation of teachers’ classroom performance validates the organizational policies of classroom management. Otherwise, the 
effect of poor classroom performance is immense, predominantly on the part of students. It is because of this motivation that 
the authors utilized a quantitative research design to examine the level of teachers’ classroom performance using the criterion- 
based review model on various criteria. The measure is based on weighing the perspectives of purposely selected school 
administrators and teachers at The Philippine School in Dubai. This paper also explored the significant relationship between 
the teachers’ profile and classroom performance, and the difference between the perspectives of school administrators and 
teachers’ self-review to facilitate and impede meaningful performance review. The results adhere to continuing practices that 
will increase knowledge, enable impactful learning, develop critical thinking skills, improve problem-solving ability, and equip 
teachers with pedagogical competence. The findings revealed that both school administrators and teachers shared realistic 
feedback about teachers’ classroom performance. 
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Introduction 


As teaching has become a fundamental emphasis of educational policy attention, teacher evaluation 
is currently the leading means being encouraged to enrich it. Teacher evaluation, in general, refers to the 
official process by which a school reviews and rates teachers’ performance and effectiveness in the 
classroom. The results of these evaluations would ideally be utilized to provide feedback to teachers 
and guide their professional growth (Sawchuk, 2015). One of the most common procedures for teacher 
assessment is the school administrator's classroom observations, which are increasingly used around 
the world for a variety of purposes (Bell et al., 2019). School administrators can assess general teaching 
practices as well as subject-specific strategies, and the frequency should be determined by what the 
administration hopes to learn from the process. This has historically been seen as one of the critical 
tasks within the institute, and it has become a priority as reflected in every faculty evaluation system 
to presage teaching performance and competence. It is also seen to be the most direct technique to 
moderately align with student achievement, depending on the instrument (Little, Goe and Bell, 2009). 

Despite claims that the assessment of teaching practices is an imperative means for enhancing 
teacher efficiency, sources outlining policies intended to guide teacher evaluation are crucial for schools 
and need an overhaul (Darling-Hammond, 2013, p.1). There is uncertainty in the evaluation procedure 
and associated instrument, or the model being used, wherein the majority of the evaluations considered 
were summative rather than formative. As a result, most evaluations were utilized for high-stakes, 
collective purposes, and there was less indication that they were used in a reliable and legitimate manner. 

Rater dependability is another major challenge. There is no guarantee that the ratings of 
school administrators on teachers’ performance are efficient, which means that various evaluators 
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may assign different scores to the teacher based on their own perceptions of good teaching. In this 
instance, a teacher's effectiveness as measured by rigorous observations can change, jeopardizing 
the reliability of the methods (Little, Goe and Bell, 2009). On the other hand, to eradicate the 
unbiased application of this process, it requires parallel assessment, which emboldens the 
involvement of the teachers to evaluate their own theoretical knowledge, work practices, and actual 
connections with the class. This is a sort of introspection in which teachers can measure their own 
strengths and areas for improvement. These elements have resulted in a questionable method 
and model, and intricate teacher evaluation policies, impeding an appealing basis of research. 

In The Philippine School (TPS) in Dubai, as in many other Philippine schools overseas (PSQs), a 
great deal of the teacher evaluation system has been devoted to improving the assessment process. But 
TPS does not give sufficient information to support the self-review process, which resulted in a poor rating 
and has been recommended to review lesson observation procedures in order to provide useful information 
to support self-review and action planning (DSIB, 2020). This is not to imply that TPS’ systems of evaluation 
did not previously exist or efficient. Indeed, the school system was not only intended to bring an evaluation 
system into the decision-making process but also a more inimitable way to obtain the greatest advantages. 
Though the above claims, as stated, do not speak for all PSOs, itis convincing that the same patterns may be 
determined by other PSOs on the subject of teachers’ evaluation process. This led the authors to the creation 
of a framework by adopting a criterion-based review model to assess teachers’ classroom performance. 

Furthermore, other elements contributing to the high caliber of teachers’ productivity are the 
range of teachers’ backgrounds and experiences (OECD, 2018). Recognizing that teachers cannot 
be expected to stay in the same role for 30 years (Stewart, 2012, p.110) and to prove the essence 
of teachers’ background, one of the purposes of this study is motivated by a desire to carry out the 
impact of the teacher's demographic profile on those who possess qualifications that contribute to 
teachers’ productivity. Indeed, the practice of profiling respondents is necessary and widely accepted 
as It is an integral component of the success of the research industry, and it is essential for explaining 
the methodology selected, as well as contextualizing impacts, results, and conclusions (Brooks, 2016). 


Philippine schools overseas (PSOs), Filipino overseas students, and teacher interactions 
With the tremendous number of Overseas Filipino Workers (OFW) around the world, which was 
estimated at 2.2 million (Mapa, 2020), brings challenges ranging from dependents like school-aged children 
to the requirements of educational opportunities in the host countries, and thus bring boundless concern 
for the Philippine Department of Education (DepEd) in delivering basic education. Presently, there are 42 
operational PSOs in nine countries around the globe. These duly registered Philippine schools running 
outside the country adopted and implemented the Philippine basic education curriculum (Department of 
Education Memo. No. 479, 2009). The operation and the management of PSOs are under the umbrella 
of the Inter-Agency Committee on Philippine Schools Overseas (IACPSO) to demonstrate standards 
within the scope of the Philippine educational system. This policy-making body continuously supervises 
all the PSOs about the fundamental concerns of school management and undertakings, cooperating 
efficiently with the host government. However, despite the existence of IACPSO and the finest efforts to 
attain quality educational policies, there are still existing dilemmas concerning the supervision of PSOs. 
In fact, many PSOs face some challenges, with the irresistible majority of teachers getting 
outstanding ratings, making it challenging to classify which teachers are genuinely exceptional. Certainly, 
conflicts and disagreements arise in organizations composed of multicultural teams like Philippine 
schools Overseas (Acosta and de Guzman, 2017). Similarly, as alluded to by the school administrators, 
the Philippine schools in Jeddah have less concern with their teachers in terms of assessment and 
professional growth, which requires system change to benefit their teachers (Sapungan, 2013). 
Furthermore, teacher interactions with students in the classroom predict student performance (Allen et 
al., 2019). Itis certain that, in specific instances, the evaluation of teachers’ classroom performance validates 
the organizational policies of classroom management. Or else, the effect of poor classroom performance is 
colossal, predominantly on the part of the students. This is why the PSOs have been established to provide 
children of overseas Filipino workers with the kind of education equivalent to the Philippine education 
system (Commission on Filipinos Overseas, Od). This adds to the fundamental concerns of quality Filipino 
students from PSOs, and poses a challenge to the Philippine Department of Education. Somehow, these 
students will also join the Filipino diaspora in different countries in the future. However, the poor academic 
performance of Filipino students was reflected in an international assessment test conducted by Trends in 
International Mathematics and Science Study (TIMSS). The Philippines ranked last among 58 countries in 
high school mathematics (TIMSS, 2019). This report underlines the challenge that all Philippine schools 
overseas have to create more sustainable development in attaining quality education and promoting 
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lifelong learning opportunities for all Filipino students, both from local and international schools. Filipino 
students today are therefore competing not just with students in the country but with students globally. 


Criterion-based review of teachers’ classroom performance 

In the context of teacher review, one of the key issues that most educational systems face is 
the requirement to build a reliable personnel evaluation system that is based on a solid theoretical 
framework. Evaluators cannot easily be held accountable for how their judgments regarding teacher 
performance were reached unless the criteria for evaluating teachers are derived from tested 
theories on teacher and school effectiveness (Kyriakides, Demetriou and Charalambous, 2007). 
Chism (2007) points out the best method to combat the idiosyncratic type of performance review, 
which is driven by the unexamined biases of the individual reviewer and subject to the structural 
biases of the institutional cultural context, is to establish an explicit structure for performance review. 

Notwithstanding this applicability, the criterion-based review of teachers’ classroom performance 
intends to measure certain characteristics of teaching, anditis widely accepted thatcriterion-based evaluation 
is a collection of pre-specified traits or criteria, with no reference to the achievement of others (Kolloffel and 
de Jong, 2016). However, each approach has its advantages and downsides, such as the risk of developing 
ineffective approaches to teacher assessment if an appropriate understanding of the elements involved is 
not obtained. Such notions insinuate teachers’ self-review, wherein teachers get the chance to observe their 
own performance as if from another's position, to tenaciously assess their own classroom management, 
content knowledge, approaches, and ways of interfacing with the students. The teacher's point of view Is 
imperative because it allows teachers to convey their own opinions about their performance and reflect 
on the personal, organizational, and institutional elements that influenced their teaching (OECD, 2018). 

Of central concern, therefore, such concepts decisively highlight the intentness of a solid theoretical 
framework, which best describes the variables unified in searching for the level of teachers’ classroom 
performance in different dimensions using the criterion-based model. The authors believe in the principle 
that teachers’ classroom productivity can be increased by recognizing critical issues that may form patterns 
in their responses to the classroom environment in which they are guided and supported by certain criteria. 
Exploring in the periphery of all PSOs, there is no uniform system of teacher evaluation. Teacher evaluation 
was conducted solely by principals, inothers, departmentheads and subject coordinators assessed teachers 
as well. This study, interestingly, may persuade a certain decision intended for the standardization of the 
teacher evaluation system in all PSOs. However, each school is unique and has an individual approach 
to achieving its enhancement goals. Therefore, is it conventional for all schools to follow certain criteria. 

In this study, the pre-qualified criteria are set per weighing the perspectives of school administrators 
as well as the teacher's self-review on identifying the level of the teachers’ classroom performance and the 
explicit structure for criterion-based that emphasizes the value of the teacher’s performance, such as: (1) 
Content Knowledge—this criterion is an affirmation of Neumann, Kind, and Harms (2019) whole idea that 
a teacher's knowledge is significantly essential to the enhancement of the teaching and learning process, 
and reverberates on students’ performance; (2) Creating an Inclusive Classroom—many approaches that 
teachers can implement to create a productive, dynamic, and inclusive classroom situation. Thus, this 
criterion resulted in how teachers create a fair and inclusive classroom that respects students’ differences, 
beliefs, cultural diversity, and ethnicity (Chism, 2007); (3) Use of Instructional Materials and Strategies - 
instructional materials and learning resources are substances, people, or other aspects of the environment 
that can be used to aid in any learning activity (Dhakal, 2017). This criterion elicits how the effectiveness 
of instructional materials and strategies is determined by their use and the extent to which they meet the 
essential needs of the teacher and student; (4) Rapport with and Responsiveness of the Students — this 
criterion elicits how teachers create a positive learning environment that is always conducive to students’ 
learning. Chism (2007) also conveys that teachers need to be successful within the classroom setting, 
and they need to take the necessary steps to nurture a strong rapport with the students; and (5) Impact 
Learning - this criterion is deliberated with high importance as it reflects the outcome of the teaching- 
learning process within the students’ ability as they go through life (Beauchamp and Kennewell, 2010). 


The purpose of the research study 

The authors aimed to assess the critical distinction between the school administrator's perception 
and the teacher's self-review by administering the criterion-based review model. Specifically, this 
paper addresses the following questions: (1) What is the level of teachers’ classroom performance as 
perceived by school administrators and teachers’ self-review using the criterion-based review in terms of 
Content Knowledge, Creating an Inclusive Classroom, Utilization of Instructional Materials & Strategies, 
Rapport with and Responsiveness of the Students, and Impact Learning?; (2) Is there a substantial 
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association between teachers’ age, highest educational attainment, and length of service and their 
classroom performances?; and (3) Is there a significant degree of difference between the perception of 
school administrators and the teachers’ self-review on the level of teachers’ classroom performance? 


Materials and Methods 


This study utilized a quantitative method to deliver a clear outline of the survey procedure. This 
method produces quantifiable data and precise measurements of behavior, opinions, or knowledge 
(Indrawati, 2015). Purposive sampling was employed in selecting The Philippine School (TPS) in Dubai, 
United Arab Emirates as the core respondent of this study. This study was conducted during the second 
semester of the academic year 2019-2020. The twenty-five (25) school administrators, comprising the 
school principal, subject coordinators, and department heads, were identified as one group of respondents, 
and the other group were the 110 classroom teachers in both elementary and secondary education. 

The instrument used for this study was adapted from the Centre for Teaching Support and 
Innovation (2017) at the University of Toronto. This measure is based on the frameworks of Chism 
(2007) and the University of Minnesota (2009) Peer Review of Teaching Guide. This criterion-based peer 
review is a widely used assessment instrument to measure the critical issues and level of classroom 
management. In this study, this instrument was utilized for the two groups of respondents, teachers, 
and school administrators. The teacher-respondents rated themselves by completing the review form, 
being as objective and impartial as possible about their own classroom performance. At the same time, 
the school administrators were requested to rate the corresponding teachers under their supervision 
using the same questionnaire based on classroom observations and pre-implementation interviews. 

Part | of the survey contained questions to elicit the demographic profile of the respondents, such 
as age, highest educational attainment, and length of service. This part measures the magnitude of the 
relationship between the teachers’ profile and their classroom performance. Part II of the questionnaire 
contained 45 questions on the provisions of the criterion-based review model, consisting of five (5) criteria 
such as Content Knowledge; Creating an Inclusive Classroom; Utilization of Instructional Materials & 
Strategies; Rapport with and Responsiveness of the Students; and Impact Learning. For each question, 
the two groups of respondents expressed their agreement on a four-point Likert-type scale by marking the 
corresponding number on the scale that best represents their agreement with the question. High scores 
indicated high agreement (4 = Highly Evident, 3 = Moderately Evident, 2 = Less Evident, 1 = Not Evident). 

The responses of both respondents were compared and tabulated using SPSS. For the first research 
question, descriptive statistics, including mean, and simple percentages, were used to determine the level 
of teachers’ classroom performance. The authors allotted scales with an equivalent description of the 
level of teachers’ classroom performance in order to attain a certain interpretation of the scales in the 
questionnaire. The Pearson Chi-square test and the descriptive-correlational method of research were 
used for the second research question based on a series of assumptions with linear-by-linear association 
on each value and likelihood ratio, which is a commonly used technique to analyze the relationship 
between categorial variables and nominally structured categories (Sharpe, 2015). The Wilcoxon Signed 
Ranks Test was used to test the degree of difference between the perceptions of school administrators and 
teachers’ self-review of the level of classroom performance as demanded by the third research question. 


Results and Discussion 


Level of teachers’ classroom performance using criterion-based review 


Content knowledge 

Extracted from a criterion-based review of both school administrators and teachers, it was revealed 
in Table 1 that teachers’ content knowledge was predominantly rated as “Moderately Evident” with a 
composite mean of 3.49. Ultimately, three out of five items demonstrated an “Excellent” classroom 
performance review of the teachers, predominantly in how the teachers’ statements are precise 
according to the standards of the field, with the highest mean of 3.59. Certainly, it can be concluded 
that the teachers have the key components of content knowledge and pedagogical competence 
according to the standards of the field, as well as expertise to communicate the reasoning process 
behind operations or concepts. Yet, seemingly not reassuring, considerable points in how the teachers 
identify sources, perspectives, and authorities in the field, with a mean of 3.41, as well as in how the 
teachers incorporate current research in the field, with the lowest mean of 3.36. This suggests that 
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the teachers have a certain level of scrutiny when looking at different types of resources but probably 
haven't been able to critically appraise the substantiation and use the appropriate material for the right 
context. The teachers, somehow, haven't been able to incorporate the current research fully into the 
field to expand and enrich their teaching skills. Nevertheless, it may be challenging for them to look 
more closely into their own teaching practice and to conduct research right in their own classroom. 

These findings are parallel to the study of Roberto and Madrigal (2019), which profoundly determined 
the significant difference in the level of teaching standards, competence, and performance of teachers. Thus, 
the findings have shown that the level of teaching competence and performance of basic education teachers 
have substantial components of content knowledge and pedagogical competence. Indeed, Van Driel and 
Berry (2010) implied that content knowledge influences teachers in ways that will best stimulate students’ 
learning for understanding. Certainly, it can be concluded that, based on this criterion, the teachers of TPS 
have the key components of content knowledge and pedagogical competence according to the standards 
of the field, as well as expertise to communicate the reasoning process behind operations or concepts. 


Table 1 
Teachers’ Classroom Performance in terms of Content Knowledge 


Classroom Performance 


Critena Perceived by Teachers’ Mean DV Interpretation Rank 
Administrators Self-Review 
1. The teacher's statements are 
accurate according to the _ . 
isndande ofthe sell 3.09 3.58 3.99 HE Excellent 1 
= ae acer eae 3.35 3.36 336 ME Good 5 
current research in the field. 
3. The teacher identities 
snUNee: Pelspeciies. alm 341 3.40 341 ME Good 4 
authonties in the feld. . . . 
4. The teacher communicates 
ihe reasoning process 
piin elt Le 3.53 351 a52 HE Excellent 3 
concepts. 
ee 3.56 3.59 358 HE Excellent 2 
assigned materials. 
Composite Mean 3.49 3.49 3.49 ME Good 
Legend 
Range Descriptive Value 
3.51 - 4.00 Highly Evident (HE) 
2.01 — 3.50 Moderately Evident (ME) 
1.51 — 2.00 Less Evident (LE) 
1.00 - 1.50 Not Evident (NE) 


Creating an inclusive classroom 

This criterion has been proportionately placed within the mean range of 3.51-4.00 and measures 
teachers of TPS as “Excellent” in creating an inclusive classroom with the composite mean of 3.63, as 
shown in Table 2. This perception indicates that the teachers have evidently implemented the quality 
of the social dynamics in the classroom situation to create a productive and inclusive climate for all 
learners. The item with the highest mean considerably validated the perception of school administrators 
and teachers’ self-review in terms of creating an inclusive classroom, especially in how the teachers 
convey the belief that all students can learn and succeed, and express openness and warmth to interact 
with others in the same way. 

However, it is shown in Table 2 that the items with the lowest mean and such mean depletions 
have considerably substantiated the perception of school administrators and teachers’ self-review in 
terms of creating an inclusive classroom, especially in how the teachers provide text, resources, and 
learning materials in the classroom that reflect the diversity of culture, ethnicity, faith, and language, and 
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differences in socioeconomic status, physical ability, and family structure, with a 3.59 mean; in how they 
use a variety of assessment tasks so that students with different learning styles can achieve success, with 
a 3.56 mean; and in how they use resources that present both local and global images and perspectives, 
with the lowest mean of 3.51. So, by no means an indication that the teachers are partly driven by 
creating an inclusive classroom where the teachers provide resources and learning materials that reflect 
the diversity of culture, ethnicity, language, and differences in socioeconomic status. 


Table 2 
Teacher's Classroom Performance in terms of Creating an Inclusive Classroom 
Classroom Performance 


Teachers Mean DV Interpretation Rank 
Sélf- 


Review 


Criteria Perceived by 


Administrators 


1. The teacher creates an equitable and 
Inclusive classroom that respects 
gender differences, diverse 
efinocultural and faith communities, 
family structures, student 
dbilities/needs, and differences in 
socioeconomic status. 

2. The teacher conveys the beliet that all 
students can learn and succeed. 

3. The teacher conveys openness and 
eran Ee ues eee ere 375 373 374 HE Excellent 25 
Interact with others the same way. 

4. The teacher provides text, resources, 
and learning materials in the classroom 
that reflects the diversity of culture, 
etfnicity, faith, and lanquage, 
and differences in socioeconomic 
status, physical ability, and family 
structure. 

0. The teacher uses resources that present 
Reuse abe: Cee eg es ans 3.49 353 351 HE Excellent g 
perspectives. 

6. The teacher uses technology to provide 
additional visual, oral, aural, and/or 
physical supports for students who need 
them. 

Y. The teacher uses instructional strategies 
that reflect diverse learning styles. 

o. The teacher uses a variety of 
assessment tasks $o thal students. with 
different learning styles can achieve 
SUCCESS. 

9. The teacher provides accommodations 
See tea ene ae ee 3.69 368 369 HE Excellent 4 
additional explanations. 


Composite Mean 3.64 3.62 3.63 HE Excellent 


3.65 3.62 3.64 HE Excellent 0 


375 afd 3.75 HE Excellent | 


3.6 J0F 3.59 HE Excellent f 


375 3fd 3.74 HE Excellent 2.0 


3.61 3.06 3.60 HE Excellent 6 


3.56 3.09 3.56 HE Excellent o 


TPS teachers, therefore, exhibit openness and warmth and encourage students to interact with 
others in the same way. Remarkably, they use technology to provide additional visual, oral, aural, and/or 
physical support for students who need it. However, the least rated statements indicate that the teachers 
are partly driven by creating an inclusive classroom, wherein the teachers slightly administer a variety 
of assessment tasks so that students with different learning styles can achieve success, and partly use 
resources that present both local and global images and perspectives. 
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Utilization of instructional materials and strategies 

On this criterion, and as for the rest of the school administrators’ and teachers’ remarks, it 
essentially raged up to the uppermost mean of 3.76 on the utilization of instructional materials and 
strategies, specifically, in how teachers help students apply theory to solve problems and in how the 
timing of classroom activities considers attention spans, which implies that in the utilization of instructional 
strategies, the teachers performed above the framework of helping students apply theory to solve problems 
and engaging students’ ability to maintain attention spans. 


Table 3 
Teachers’ Classroom Performance in terms of Utilization of Instructional Materials and Strategies 
Classroom Performance 
Criteria Perceived by Teachers Mean DV Interpretation Rank 
Administrators = Sel-Review 


1. The teacher uses resource matenals to 


3.61 3.59 3.60 HE Excellent 9 
have a Clear purpose. 
Sn a ee 3.51 3.52 352 HE Excellent 13 
appropriate in number and subject. 
PDS TEBE ey Nee aecetaee Cr PERIt 3.60 3.61 361 HE Excellent 75 
into reading or using assigned texts. 
4. The teacher's choice of teaching 3.56 355 3.56 HE esi 49 


techniques is appropriate for the goals. 
9. During the discussion, the teacher = 


: afd afd af4 HE Excellent 2 

pauses after asking questions. 

6. The teacher acknowledges student 
contributions to the discussion, helping 376 375 376 HE ee , 
students extend their responses. 

Y. The teacher keeps the discussion on 
track or facilitates small group 3.62 3.59 361 HE _—— 75 
discussion. . . . 

5. The teacher mediates conflict or 
differences of opinion and encourages 366 365 366 HE Eyenlicnt 4 
students to do the same. . . 

See i teal tal asia 3.56 3.57 357 HE Excellent 11 
learming techniques. 

10. The teacher provides explicit directions 36 359 3.50 UE easier 10 
for active learning tasks. . 

11. The teacher allows enough time to 
complete active learning tasks, such as 374 374 374 HE — 3 
collaborative work. . 

Pe eee eres Oe acne 3.63 3.64 364 HE Excellent 5 
learming tasks will be evaluated. 

13. The timing of classroom activites 433 3.99 334 WE pay 15 


considers attention spans. 

14. The teacher relates class to course 
goals, students’ personal goals, or 
societal concems. The teacher offers a 


; ; aa 3.65 3.6 3.63 HE Excellent 0 
real world” application. 
15. The teacher helps students apply 347 3.45 3.46 WE Gaod 14 
theory to solve problems. 
Composite Mean 3.38 3.37 3.37 HE Excellent 


As for the rest of the remarks in Table 3, they essentially raged down to the lowest mean of 3.46 
in how the teachers help students apply theory to solve problems, and a 3.31 mean in how the timing of 
classroom activities considers attention spans. This implies that in the utilization of instructional strategies, 
the teachers performed below the framework of helping students apply theory to solve problems and 
engaging students’ ability to maintain attention span, which diminishes throughout the classroom activities. 
It is the authors’ considered theory that the teachers of TPS surpassed the expected excellent utilization 
of instructional strategies such as collaborative discussion with the students by helping them extend 
their responses, allowing them to complete active learning tasks, and mediating conflict or differences of 
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opinion and encouraging them to do the same. These results confirmed that there is a certain gravity to 
the multidimensional utilization of instructional strategies practiced by the teachers of TPS, particularly the 
support from the school that provides explicit directions for active learning tasks. It is likewise a reality that 
in delivering the lesson objective is hampered by the perceived and actual unavailability of instructional 
materials and hinders students’ personal goals (Ogbaji, 2017). 


Rapport with and responsiveness to students 

It is an understandable assumption that the vast majority of teachers are excellent at conveying 
rapport with and responsiveness to students with a 3.56 composite mean. With these collective results 
in Table 4, the implication that can be drawn is that the teachers’ disposition and their subsequent 
repercussions for establishing rapport with and responsiveness to students are highly evident, especially in 
demonstrating flexibility in responding to students’ concerns or interests and using positive reinforcement. 


Table 4 
Teachers’ Classroom Performance in terms of Rapport with and Responsiveness to Students 


Classroom Performance 


Criteria Beccedd Ey leader Mean DV Interpretation Rank 
Administrators . 
Review 
1. The teacher addresses students by name 3.98 378 383 HE Esper { 
as possible. | | 
@. Delivery is paced to students needs. ofS af 3/73 HE Excellent Z 
4. The teacher provides feedback at given 455 354 355 HE Excellent 9 
intervals ) | 
4 The teacher uses positive reinforcement 3.00 o.f2 3.64 HE Excellent 4 
o. The teacher incorporates student ideas 36 36 360 HE Excellent 5 5 
into the class | | 
6. The teacher encourages students to build 354 3 54 351 HE Excellent 10 
on each other's comments and ideas | 
f. The atmosphere of the classroom is 435 357 346 ME Cand 7 
paricipalve | 
6. The teacher is available before or after 494 344 319 ME Good 13 
class ; 
9 The teacher pays attention to cues of 5.45 3.59 359 HE Excellent g 
boredom and confusion | 
10. The teacher provides students opportunity 
to mention problems/concerns with the 434 347 3.44 ME Good 19 
class, either verbally or in writing | 
11. The teacher models good listening habits. af 3.48 359 HE Excellent f 
12. The teacher demonstrates flexibility in 
responding to student concems or 472 366 369 HE Exaalient ; 
interests 
13. The teacher is sensitive to individual 
ata cand ea 3.61 3.58 3.60 HE Excellent ae 
Composite Mean 3.56 3.56 356 HE Excellent 


More so, the three low-rated items in this section are in the mean range of 2.01-3.50 and are 
perceived as “Good” particularly on whether the atmosphere of the classroom is participative, with a 3.46 
mean; in how the teachers provide students an opportunity to mention problems or concerns with the class, 
either verbally or in writing, with a 3.41 mean; and if the teachers are available before or after class, with 
the lowest mean of 3.19. This criterion is merely meant to improve the teachers’ determination to nurture 
a strong rapport with the students in a participative classroom atmosphere, giving them the opportunity 
to mention problems or concerns with the class, either verbally or in writing, and to intensify the teachers’ 
availability before or after classes. Hence, establishing a positive learning environment for students should 
always be considered for students to learn (Waldman, 2016), and if teachers allow students to use various 
methods to reach a particular learning goal, they can choose to express themselves in the way that best 
fits them (Kumar, 2010). 
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Impact learning 

While it is true that impact learning is deliberated with high-importance as it reflects the outcome 
of the teaching-learning process (Beauchamp and Kennewell, 2010), the fine-grained data in Table 5 
identifies that TPS teachers make moderate effort in striving for excellent impact in learning as perceived 
by school administrators and teachers’ self-review with a composite mean of 3.49. The highly rated items 
attribute that teachers have “Excellent” performance in how they encourage the development of students’ 
analytic ability, broaden students’ views, and help students develop an awareness of the process used to 
gain new knowledge. However, it is also shown in Table 5 that the lowermost mean, in turn, influences 
the teachers’ classroom performance in terms of impact learning, particularly in how they stimulate 
independent thinking, with a 3.47 mean; how they foster respect for diverse points of view, with a 3.40 
mean; and more importantly, how they help develop critical thinking skills and problem-solving ability, with 
the lowest mean of 3.39. 


Table 5 
Teachers’ Classroom Performance in terms of Impact Learning 


Classroom Performance 


Criteria Mean DV Interpretation Rank 
Perceived by Teachers’ 


Administrators Sel-Review 


1. The teacher helps develop critical 


thinking skills and problem-solving 3.46 332 3.39 ME Gone 5 

ability. | 
é. The teacher broadens student views. 446 3.65 35/ HE Excellent Fi 
3. The teacher encourages the 

development of students’ analytic ability. a oe ae = excelent 
4 The teacher fosters respect for diverse 354 395 3 40 ME Cood 5 


points of view. 
3. The teacher helps students develop an 
awareness of the process used to gain 457 459 3 55 HE 


Excellent J 
new knowledge. 
6. The teach er stimulates independent 399 365 347 ME Cood 4 
thinking. 
Composite Mean 3.48 3.50 349 ME Good 


The foregoing responses demonstrate how excellent the teachers are in encouraging the 
development of students’ analytic ability to broaden student views and develop an awareness of the process 
used to gain new knowledge. Of the five (5) areas of criterion-based review of classroom performance, 
Impact Learning is one of the least rated criteria by both school administrators and teachers. This is 
evident in how the teachers develop the students’ critical thinking skills and problem-solving capabilities. 


Teachers’ profile and classroom performance 

In the world of research, the practice of profiling respondents is necessary and widely accepted. 
It is an integral component of the success of the research industry, and it is essential for explaining 
the methodology selected, as well as contextualizing impacts, results, and conclusions (Brooks, 2016). 
This study, subsequently, involves a simple profiling method to obtain the background of the teachers, 
such as age, highest educational attainment, and length of service, in correlation to their own classroom 
performance. 

Age. It pointed out that the majority of the respondents are between the ages of 30 and 34, 
comprising 39, or 28.9% of the respondents. To determine the direction of the relationship between age 
and teacher classroom performance, the data were subjected to a Chi-square test with the seven grouped- 
data (age bracket) versus the two most commonly used interpretations (Good and Excellent) of the level 
of the teachers’ classroom performance, yielding a p-value of 0.171. Clearly, the computed p-value is less 
than the 0.05 level of significance, which permits acceptance of the null hypothesis stating that there is 
no significant relationship between age and the classroom performance of the teachers. In other words, 
teachers’ age does not influence their classroom performance. Though the large age indicates teachers’ 
level of maturity in their beliefs and attitudes toward this dimension of classroom performance, these 
findings have important implications for practice because most teachers in TPS are relatively young. 

Highest Educational Attainment. The majority of the respondents finished their Bachelor 
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of Secondary Education, which consists of 66, or 48.9% of the total population. While 33, or 24.4%, 
have earned a Bachelor of Science in Elementary Education. Accordingly, 21 teachers and six school 
administrators have acquired M.A. units, which comprises 27 or 20% of the total respondents. Besides, 
two teachers and four school administrators are M.A. graduates, which is 4.4% of the total respondents. 
Only three school administrators, or 2.2%, earned doctoral units, but no one of the respondents has 
acquired a doctoral degree yet. The Chi-square test enabled us to identify the significant relationship 
between the independent variables. Whereas the computed probability of 0.848 is greater than the 0.05 
level of significance. The null hypothesis, that there is no significant relationship between teachers’ 
highest educational attainment and their classroom performance, is accepted. This feedback indicates 
that the highest educational attainment of the teachers in TPS has nothing to do with their classroom 
performance. This differed, somehow, from the high qualifications being imposed by the institutions that 
attract highly qualified and certified teachers who are more effective than teachers with low licensure 
requirements or less qualified teachers. 

Length of Service. Most of the teachers have 1-5 years of service, and most of the school 
administrators have 6-10 years of service. The Chi-square test in determining the relationship with the 
given group data on length of service and classroom performance shows that the computed p-value 
of 0.502 is greater than the 0.05 level of significance. The null hypothesis, that there is no significant 
relationship between the length of service and the classroom performance of the teachers, is accepted. 
In other words, the number of years spent in the teaching field could not be associated with the classroom 
performance of the teachers. These results also have sound implications for practice and institutional 
perspective. It gives rise to an underlying and interesting interpretation between novice and experienced 
teachers if it is teaching experience or life experience that may cause this difference in the teachers’ 
classroom performance. In fact, the greater part of the teachers in TPS have 1-5 years of service, and 
they are dominated by less experienced ones. 


Administrators’ perceptions vs. teachers’ self-review 

To answer the key question in this study, the Wilcoxon Signed Ranks Test identified the data 
collected from both school administrators and teachers on their perceptions of the level of classroom 
performance. Results shown in Table 6 indicate that the p-value of 0.981 is greater than the 0.05 level of 
significance, which means that it is conventional to accept the null hypothesis that there is no significant 
degree of difference between the perceptions of school administrators and teachers’ self-review on the 
level of classroom performance. In other words, both school administrators and teachers are reasonably 
harmonious in their perceptions of the level of classroom performance. 


Table 6 
Administrators’ Perceptions vs. Teachers’ Self-review 


N Mean Rank sum of Ranks 
Teachers’ Classroom Performance as Negative Ranks O04 yoo 2081.90) 
Perceived by the School Administrators - Positive Ranks 2b dv. 2896 50) 
Teachers’ Classroom Performance as Ties 3c 
Perceived by the Teachers Themselves Total 110 


p = 0.981, Result: Insignificant 


Teas AesS0oln N Minimum Maximum Mean a Description 
Performance Deviation 

As Perceived by the leachers 110 04 3.99 3 5666 39304 Excellent 
Themselves 
OREM MEA, 277 3.98 3.5731 33925 Excellent 
Administrators 
Teachers Classroom 110 994 3 95 3.5700 91466 Excellent 
Performance 
Valid N (listwise) 110 


Undoubtedly, these results overwhelmingly point to the leniency of ratings by the school 
administrators, which reflects the realistic feedback of the teachers. It is also becoming clear that teachers 
who use peer observation and feedback systems ostensibly benefit from the greater opportunity to 
collaborate with one another (Amrein-Beardsley, 2020) and the reality of the model and method used. 
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Conclusion 


It can be assertively concluded that a great number of exceptional teachers in The Philippine School 
(TPS) in Dubai made the classroom an exciting and interesting place for Filipino learners. It indicates that 
TPS teachers have evidently implemented the quality of the social dynamics in the classroom situation to 
create a productive and inclusive climate for all learners. But the results of criterion-based review can be 
imprecise, especially for the lowermost criteria such as Content Knowledge and Impact Learning, which 
determine that by far the most significant influencing factor in schools, TPS teachers have less convincing 
power to help develop more impactful learning. This is evident, and somehow the teachers have fewer key 
components of content knowledge and pedagogical competence according to the standards of the field 
and develop critical thinking skills and problem-solving ability. 

Interestingly, there is a large extent of relationship that the teachers’ profile in terms of age, highest 
educational attainment, and length of service couldn't be associated with their classroom performance. 
Though the most important consideration is that the large age indicates the teachers’ level of maturity 
in their beliefs and attitudes towards classroom performance, these findings have important implications 
because most teachers in TPS are relatively young. This gives rise to the concept of knowledge that, with 
such an underlying and interesting interpretation between novice and experienced teachers, whether it is 
teaching experience or life experience, may not cause a difference in the teachers’ classroom performance. 

With the excellent results, both school administrators and teachers have the same review about the 
level of classroom performance of the TPS teachers, which points to the realistic and objective feedback 
of the two groups of respondents. By some means, the criterion-based review of teachers’ performance 
is the unsurpassed method to combat a distinctive type of peer review of teachers, which is driven by a 
common understanding instead of the vague or unclear views of the individual reviewer. This is a sort of 
introspection in which teachers can assess their own strengths to irradicate bias in assessment. 

Above all, the core dilemmas described in this study have been identified, and when it comes to 
policy implications, the Philippine Department of Education (DepEd) should continue to implement the 
programs that will increase the content knowledge, improve the proficiencies, and equip the teachers 
and school administrators in all PSOs with constructive attitudes and principles that will complement the 
educational trends and address issues in education in order to ensure unwavering results, especially on 
the part of the students. It is essential to conceptualize an enhancement program to improve the different 
dimensions of teachers’ classroom performance to help achieve a higher number of teachers and meet 
part of the challenges for the Philippine schools’ administrators and Filipino teachers in Dubai. More 
importantly, improving the education policy, which is expected to contribute to the attainment of the goals 
of the components of the Philippine educational system, along with the fundamental goals of the IACPSO, 
could make a paramount contribution incoherent with the standards of the Dubai Schools Inspection 
Bureau (DSIB). 

Finally, this is an appealing source of future research with similar instruments and procedural 
matters that could be used to administer to other Philippine schools around the world, particularly the 
non-accredited institutions. 
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